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Abstract 

 

This study focuses on teachers' strategies in instilling honesty through literacy activities in elementary 

schools, particularly in the implementation of the Merdeka urriculum. The research background is 

based on the importance of integrating character education with literacy development, considering 

that literacy plays a role not only in building cognitive abilities but also as a means of forming 

students' moral values. The purpose of this study is to identify the strategies used by teachers in 

designing and implementing honesty-based literacy activities and the challenges faced in the process. 

The study used a descriptive qualitative approach with data collection techniques through semi-

structured interviews and non-participant observation of first and second grade teachers at Sine 2 

Public Elementary School, Sragen. Data were analyzed thematically to identify patterns and key 

findings. The results show that teachers integrate honesty into literacy through selecting morally 

charged reading materials, reflective discussions, and writing activities related to students' 

experiences. The main challenges include limited time, the availability of learning media, and 

students' varying understandings. The conclusion of this study confirms that literacy can be an 

effective medium for instilling honesty when designed contextually and participatory. These findings 

can also form the basis for developing a character based literacy learning model at the elementary 

school level. 

 
Keywords: literacy, honesty, Merdeka curriculum 
 

Introduction 

 
Literacy plays a pivotal role in fostering 

critical thinking and language skills during the 

formative years of elementary education. It is 

through literacy that children grasp 

fundamental concepts, articulate ideas, and 

develop a framework for understanding their 

environment. The emphasis on literacy in early 

childhood education is well-supported, as it 

has been shown to enhance cognitive skills 

and promote language development that are 

crucial for academic success (Yufiarti et al., 

2018). Studies suggest that early literacy is not 

merely about the acquisition of reading and 

writing skills, but also about developing the 

ability to think critically and communicate 

effectively, forming a foundation for lifelong 

learning (Metcalfe & Moulin‐Stożek, 2020). 

 

Moreover, there has been a notable shift 

in the understanding of literacy's role in 

education, transitioning from a primary focus 

on language skills to a more holistic approach 

that encompasses character development. 

Contemporary educational philosophies 

advocate for integrating character education 

within literacy programs, particularly focusing 

on values such as honesty and integrity (Fauzi 

et al., 2023). Emphasizing character 

development alongside literacy helps in 

nurturing students who not only excel 

academically but also exhibit strong moral 

principles (Fifolt et al., 2022). This integrative 

approach underscores the belief that 

cultivating virtues is as important as imparting 

knowledge, enabling students to develop into 

well-rounded individuals (Wakhudin et al., 

2023). 
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However, this shift towards character 

education in literacy faces significant 

challenges, particularly within the framework 

of elementary education. One major obstacle is 

the prevailing dominance of cognitive 

approaches that often neglect the importance 

of values and moral instruction within 

classroom practices (Pritchard, 2018). Many 

educational systems still prioritize cognitive 

skills, which may result in the marginalization 

of character education efforts. As a result, 

character education is frequently inadequately 

integrated or entirely overlooked in curricula, 

leading to a disconnect between academic 

learning and ethical development (Rasima, 

2018). Effective character education requires a 

multifaceted approach that harmonizes 

cognitive learning with moral and emotional 

growth, yet this balance continues to be a 

challenge for educators (Imawan & Ismail, 

2023). Furthermore, there are calls for 

educational reforms that align character 

development with modern pedagogical 

practices. To overcome these challenges, the 

incorporation of varied teaching methods and 

approaches that promote both cognitive and 

character education is essential (Masrukhi et 

al., 2019). Addressing these challenges 

necessitates innovative educational models 

that prioritize both intellectual growth and 

moral integrity to prepare children for a 

responsible and principled future. 

The Merdeka Curriculum offers an 

opportunity for educators to reinforce 

character values through a contextual, flexible, 

and student-centered approach. This 

educational framework allows teachers to 

design their programs selectively, integrating 

various character-building elements into the 

learning experience. Such an approach aligns 

with modern pedagogical trends that prioritize 

flexibility and ensures that students are 

engaged in contexts that resonate with their 

lives and communities, fostering a deeper 

understanding of essential values through real-

world applications (Kasmawati et al., 2023). 

Research indicates that curricula infused with 

character education elements significantly 

enhance students' moral and ethical 

understanding, creating a deeper 

internalization of these values (Saifudin et al., 

2024). Moreover, this curriculum allows for 

the incorporation of practices that cultivate 

honesty and integrity as fundamental 

components of the educational process, 

thereby nurturing students' moral development 

alongside their academic growth. 

However, teachers often face challenges 

when designing literacy strategies that 

effectively instill the value of honesty within 

this framework. These complexities arise from 

the necessity to balance curriculum demands 

with the imperative to foster character 

development, particularly in promoting ethical 

behaviors like honesty (Sudrajat et al., 2024). 

Effective literacy instruction requires teachers 

to be innovative in their methodologies, 

employing varied strategies that encourage 

critical thinking and moral reasoning, 

challenges that can sometimes be limited by 

traditional educational paradigms (Puzio et al., 

2020). By overcoming these limitations, 

educators can craft literacy experiences that 

are academically enriching and promote 

character strengths through questioning 

techniques and interactive literacy practices 

that facilitate discussions about integrity and 

honesty (Hasselquist et al., 2019). 

Consequently, understanding how teachers 

negotiate these challenges is crucial for 

developing comprehensive literacy programs 

that support ethical character formation while 

fulfilling academic objectives. 

This research stems from the need to 

understand how elementary school teachers 

design and implement literacy learning that is 

not only cognitively oriented but also 

integrates character values, particularly 

honesty. In the context of implementing the 

Merdeka Curriculum, literacy strategies are a 

crucial instrument for instilling moral values 

through meaningful reading and writing 

activities. Literacy is understood not only as 

the ability to read and write but also as a 

means to develop critical thinking and ethical 

communication skills in students from an early 

age (Metcalfe & Moulin‐Stożek, 2020). 

Therefore, this research seeks to examine how 

teachers structure literacy learning that 

incorporates the value of honesty, how these 

activities are implemented in classroom 

practice, and how teachers address challenges 

in instilling honesty through literacy, including 

pedagogically and structurally developed 

solutions. This is crucial given the continued 

dominance of learning approaches that 
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emphasize solely cognitive aspects and 

provide little room for the internalization of 

moral values in classroom practice (Pritchard, 

2018). This research problem is designed to 

capture the dynamics of the learning process 

that reflects the integration between literacy 

competency development and character 

formation in the classroom. 

This research is important given the 

limited number of studies specifically 

documenting teachers' actual practices in 

character building, particularly honesty, 

through literacy activities in lower grades. Yet, 

in the context of the Merdeka Curriculum, 

literacy has strategic potential as a bridge 

between the development of basic reading and 

writing skills and the learning of character 

values that are integrated thematically and 

contextually. Literacy is not only related to 

reading and writing skills but also serves as an 

important tool in shaping students' ethical 

frameworks and understanding (Metcalfe & 

Moulin‐Stożek, 2020). In addition to 

supporting cognitive aspects, literacy can also 

be directed towards fostering moral values 

through a comprehensive learning approach 

(Fauzi et al., 2023). However, many education 

systems still prioritize cognitive aspects over 

affective dimensions, resulting in values such 

as honesty often being marginalized in 

classroom practice (Pritchard, 2018). 

Therefore, this research is expected to provide 

concrete contributions to strengthening the 

implementation policy of the Profil Pelajar 

Pancasila especially in phase A, as well as 

serve as a foundation for the development of a 

literacy-based character learning model. 

Conceptually, this research is based on the 

understanding of literacy in the Merdeka 

Curriculum, which includes reading, writing, 

and critical thinking skills as the foundation 

for meaningful learning (Yufiarti et al., 2018). 

The theoretical framework used refers to the 

Experiential Learning Theory (Kolb), which 

emphasizes the importance of direct 

experience in the learning process (Gillessen et 

al., 2022), as well as Bandura's social 

cognitive learning theory, which emphasizes 

the role of observation and the social 

environment in shaping behavior (de Bruin et 

al., 2019). The value of honesty is positioned 

as an integral part of students' social-emotional 

competencies that need to be instilled from an 

early age through a contextual, reflective, and 

interactive learning process. 

Therefore, this study aims to describe the 

strategies used by teachers to instill the value 

of honesty through reading and writing literacy 

activities in lower grades during the 

implementation of the Merdeka Curriculum. 

This research focuses on how teachers design 

and implement literacy learning that not only 

develops basic reading and writing skills but 

also internalizes character values, particularly 

honesty. 

 

Method 

 
This study used a descriptive qualitative 

approach, with the aim of gaining an in-depth 

understanding of teachers' strategies in 

instilling honesty through literacy activities in 

lower grades within the context of the 

Merdeka Curriculum implementation (Djafar 

et al., 2021). Accordingly, this research was 

conducted at Sine 2 Public Elementary School, 

Sragen District, Sragen Regency, Central Java, 

which is a school implementing the Merdeka 

Curriculum with an active reading and writing 

literacy program in phase A (grades I and II). 

The study subjects included the principal, 

grade I and II teachers, and students. 

Informants were selected purposively based on 

the following criteria: having at least one year 

of teaching experience in phase A, being 

directly involved in the implementation of the 

literacy program, and being willing to 

participate in interviews and observations. 

Data in this study were collected through 

two main techniques: semi-structured 

interviews and non-participant observation 

(Otani, 2017). In-depth interviews were 

conducted with the principal and grade I and II 

teachers to obtain information regarding the 

literacy learning strategies used, the methods 

applied, and the integration of character 

values, particularly honesty, into reading and 

writing literacy activities. Meanwhile, non-

participant observation was conducted to 

obtain direct data regarding the 

implementation of learning in the classroom, 

including interactions between teachers and 

students, media and teaching materials used, 

and class dynamics in reading and writing 

activities. 
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The research instrument was developed in 

the form of an interview and observation guide 

grid, which was compiled based on the 

research focus and relevant indicators. The 

main indicators include: (1) planning and 

implementation of reading and writing literacy 

programs, (2) integration of honesty values in 

learning activities, (3) media and methods 

used in teaching literacy, and (4) student 

responses and class dynamics. The 

compilation of this grid refers to the principles 

of content relevance and direct linkage to the 

research objectives. 

 
Table 1. Interview and Observation Instrument 

Grid 
No Aspects 

Studied 
Indicators Techniques Data 

source 

1 Reading and 

Writing 
Literacy 

Planning 

Teachers 

develop lesson 
plans or a flow 

of learning 

objectives with 
literacy 

activities. 

Interviews, 

Observations 

Teacher, 

learning 
document 

2 Implementation 
of Literacy 

Activities 

Reading/writing 
activities are 

implemented in 

a structured 
manner in class. 

Observations Teacher 

3 Integration of 

Honesty 

Values 

Teachers instill 

the value of 

honesty in 

discussions, 

assignments, 
and habits. 

Interviews, 

Observations 

Teacher 

4 Learning 

Media and 
Methods 

Teachers use 

media such as 
picture stories, 

reading books, 

or videos. 

Interviews, 

Observations 

Teacher 

 

The data in this study were analyzed 

using the interactive model by Miles and 

Huberman, which consists of three main 

stages: data reduction, data presentation, and 

conclusion drawing and verification. Data 

reduction was carried out by sorting, 

organizing, and simplifying the interview and 

observation results based on the research focus 

(Otani, 2017).  

To ensure the validity of the findings, this 

study employed several data validation 

techniques. Source triangulation was 

conducted by comparing information from 

several teachers and school principal 

(Lochmiller, 2021). Furthermore, member 

checking was conducted, which involved 

confirming the researcher's interpretations with 

informants to ensure that the findings 

accurately reflected their experiences and 

perspectives. 

 

 

 

Result and Discussion 

Teacher Strategies in Literacy Planning 

Literacy planning in Phase A at Sine 2 

Public Elementary School demonstrates that 

teachers not only focus on improving students' 

reading and writing skills but also consciously 

integrate character values into learning, 

particularly honesty. Teachers develop 

Learning Objectives (ATP) and teaching 

modules, incorporating literacy activities rich 

in moral meaning and aligning them with the 

learning outcomes of the Merdeka Curriculum. 

The value of honesty is explicitly designed 

through reading activities featuring honest 

characters, value discussions, and reflective 

writing assignments that raise students' 

awareness of honest behavior in everyday life. 

Interviews with Teacher 1 indicate that 

character integration has become a part of the 

learning planning process. She stated, "In 

every reading activity, I choose stories with 

characters who can serve as role models, such 

as those who are honest despite facing risks. I 

convey to the children that honesty is 

important, even if it gets us scolded." This 

statement indicates that teachers not only focus 

on the cognitive aspects of literacy but also 

utilize reading activities as a medium for value 

formation. Teacher 2 added that she usually 

includes short writing activities after reading, 

such as making an "honesty promise" or 

writing about personal experiences related to 

honesty, so that students can internalize these 

values through personal expression. 

Based on the data collected, it can be 

summarized that teachers' strategies in literacy 

planning include: (1) selecting reading texts 

containing the value of honesty, (2) 

developing a learning flow that connects the 

story theme to students' real lives, and (3) 

providing reflective writing assignments that 

stimulate critical thinking and build character. 

The following table summarizes the literacy 

planning strategies used by each teacher: 
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Table 2. Literacy Planning Strategies that Integrate 

the Value of Honesty 
Teacher Literacy Strategies Honesty Value 

Integration 

Teacher 

1 

Reading stories about 

honest characters, 

discussing the meaning 

of the story, practicing 

reading in groups 

Value 

Discussion: 

Honesty vs. 

Lying in Stories 

Teacher 

2 

Writing reflections after 

reading, making honest 

promises, listening to 

stories 

Honest Personal 

Experience 

Writing 

Assignment 

Teacher 

3 

Morning literacy 

activities with the theme 

of honesty, role-playing 

stories 

Role-playing 

honest situations 

in everyday life 

Implementing Literacy that Internalizes 

Honesty 

The implementation of literacy activities 

in Phase A classes at Sine 2 Public Elementary 

School demonstrated that teachers actively 

integrate the value of honesty into every stage 

of learning. Based on observations, literacy 

activities began with a group reading of a short 

story about honesty, such as a story about a 

child admitting a mistake or a character who 

chooses to tell the truth despite facing 

consequences. After the reading session, the 

teacher guided the discussion of the values by 

asking reflective questions such as "Why did 

the character in the story choose to tell the 

truth?" or "What can we learn from this 

story?" The activity continued with a simple 

reflective writing assignment, such as "Tell me 

about an experience when you chose to be 

honest." With this approach, students not only 

understood the content of the reading but also 

engaged in the affective internalization of the 

values. 

Classroom situations demonstrated how 

teachers used spontaneous moments to instill 

the value of honesty. For example, in one 

observation, when a student admitted to not 

doing an assignment because they forgot to 

bring their book, the teacher responded by 

appreciating the student's honesty and setting a 

positive example for their peers. Conversations 

such as, "Thank you for being honest. It's 

better to be honest than to make excuses," 

demonstrated how the value of honesty was 

reinforced contextually and directly. These 

interactions created a learning environment 

that encouraged students to be honest without 

fear of being judged. The following is an 

excerpt from a teacher-student interaction that 

reflects the process of internalizing the value 

of honesty. 
Table 3. Examples of Teacher-Student Interactions 

in Instilling the Value of Honesty 
Activities Interaction Meaning of 

Values 

Post-reading 

discussion 

Teacher: “What 

happens if a 

character chooses 

to lie?” 

Honesty Avoids 

Problems 

Reflective 

writing 

assignment 

Student: “They’ll 

get in trouble.” 

Strengthening 

the Courage to 

Be Honest 

Spontaneous 

classroom 

situations 

Teacher: “Have 

you ever been 

dishonest when 

asked to help 

me?” 

Appreciation for 

Honesty 

Media and Methods Used 

Phase A teachers at Sine 2 Public 

Elementary School utilize a variety of media 

and learning methods to support reading and 

writing literacy while instilling the value of 

honesty. Based on interviews, teachers tend to 

choose contextual and simple media, such as 

picture books, fable books, and thematic 

literacy activity sheets. For example, Teacher 

1 uses a storybook titled "The Child Who 

Didn't Lie," which then becomes the subject of 

class discussion and reflection. She also uses a 

series of pictures depicting the sequence of 

events when a child is honest with his parents 

to practice listening and reasoning skills, while 

also introducing the meaning of honesty in real 

life. 

The methods used by teachers are quite 

varied, ranging from storytelling and value 

discussions to simple reflective writing. 

Teacher 2, for example, combines group 

discussions with role-playing. In one 

observation, students were asked to portray 

characters from the story who were honest and 

who lied, and then their peers assessed their 

actions. This strategy effectively builds 

empathy and students' understanding of the 

value of honesty. Activity narratives also show 

that teachers relate the value of honesty to the 

context of students' daily lives, such as being 

honest when doing assignments, when asked 

for help from parents, or when playing with 
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friends. The following is a summary of the 

media and methods used by each teacher. 
Table 4. Media and Literacy Learning Methods that 

Strengthen the Value of Honesty 
Teacher Literacy Media Methods 

Used 

Honesty 

Value 

Integration 

Teacher 

1 

Picture books, 

story sequences 

Shared 

reading, 

value 

discussions 

Story of an 

honest 

character 

and 

reflective 

discussion 

Teacher 

2 

Short videos, 

reflection 

sheets 

Role-

playing, 

writing 

about 

personal 

experiences 

Honest/lie 

simulation 

and written 

reflection 

Teacher 

3 

Word cards 

with moral 

values 

Storytelling, 

interactive 

Q&A 

Choosing 

value 

words 

(honest, 

responsible, 

fair, etc.) 

Obstacles and Solutions in Implementing 

Character-Based Literacy 

Although the implementation of literacy 

that internalizes the value of honesty is 

progressing well, teachers at Sine 2 Public 

Elementary School face several challenges that 

impact the effectiveness of the learning 

process. Interviews revealed that the main 

obstacles include limited time for 

implementation, primarily due to the 

administrative burden and the intensive 

thematic learning. Teachers also reported that 

students' understanding of the value of honesty 

remains unstable, especially among first-grade 

students who are just beginning the basic 

literacy stage. Furthermore, there are 

limitations in supporting media, such as a lack 

of character-themed storybooks and limited 

access to relevant and age-appropriate digital 

media. 

Facing these challenges, teachers have 

made several efforts to adapt their strategies. 

One example is integrating value instillation 

into routine classroom activities, such as 

morning literacy sessions or daily 

reinforcement of Pancasila student profiles. 

Teachers have also taken the initiative to 

develop Merdeka learning materials, for 

example by creating activity sheets and simple 

short stories. The principal's support is also a 

crucial factor in facilitating these activities. In 

an interview, the principal stated, "We fully 

support teachers' initiatives to develop 

character literacy, despite limited resources. 

We have always provided space for innovation 

and arranged additional hours when literacy is 

a priority." This shows a positive synergy 

between teachers and school management in 

creating a literacy environment that educates 

character. 
Table 5. Obstacles and Solution Strategies in the 

Implementation of Honesty-Based Literacy 
Constraint 

Categories 

Problem 

Description 

Solution Strategy 

Implementation 

Time 

Tight schedules 

often push 

literacy 

activities aside 

from core 

subjects 

Integrating the 

value of honesty 

into morning 

routines and 

thematic learning 

Student 

Understanding 

of Values 

Students are 

unable to 

connect reading 

material to 

personal 

experiences 

Discussion of 

values and Q&A 

sessions with 

concrete examples 

from everyday life 

Media 

Limitations 

Storybooks and 

media on the 

theme of 

honesty are still 

very limited 

Teachers create 

their own 

contextual 

teaching 

materials, such as 

short stories and 

scorecards 

Managerial 

Support 

Need for 

flexibility and 

room for 

innovation 

The principal 

provides support 

through 

scheduling 

policies and 

motivational 

media 

development 

 

Literacy planning in the implementation 

of the Merdeka Curriculum is not only focused 

on improving language skills but also utilized 

as a strategic medium for instilling character 

values. Teachers in the lower grades of Sine 2 

Public Elementary School utilize the Learning 

Objectives Flow (ATP) and teaching modules 

to explicitly incorporate the value of honesty 

through the selection of thematic reading 

materials, reflective activities, and discussions 

directed at developing attitudes. This approach 

demonstrates that literacy is designed not 

solely for achieving cognitive competencies 

but also as a transformative space for building 

students' overall character. These findings 
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align with various recent studies that 

emphasize the importance of integrating 

character education and anti-corruption values 

into the curriculum at various levels of 

education. The application of principled 

innovation frameworks and anti-corruption 

education has been proven to foster ethical 

attitudes and honest behavior in students 

(González-Doğan et al., 2024; Sakban et al., 

2025), as demonstrated by the RECE model 

and novel-based approaches that are effective 

in instilling the values of social responsibility 

and honesty (Sarkadi et al., 2022). Traditional 

institutions such as Islamic boarding schools 

(dayah) in Aceh also demonstrate that 

character education can be integrated 

contextually through faith-based learning 

(Mariamah et al., 2024). Even in higher 

education, character education contributes to 

students' socio-emotional development, 

including honesty and respect (Rianawati et 

al., 2023), while civic education plays a crucial 

role in instilling integrity in the post-truth era 

(Stitzlein, 2023). Other studies also highlight 

the contribution of physical education in 

shaping adolescent character, particularly 

social values (Suyato et al., 2024). 

Accordingly, strengthening the Pancasila 

Student Profile is a priority in Indonesian 

education today. Various approaches have 

been developed, ranging from local wisdom-

based learning (Fauziah et al., 2023), culture 

(Mariamah et al., 2024), to physical education 

(Zuriah et al., 2024), which aim to foster 

critical thinking, creativity, and awareness of 

global diversity. Support for strengthening 

implementation is also evident in the 

development of instruments such as the KT P5 

questionnaire (Rachman et al., 2024), 

interactive learning media (Ndaryanti et al., 

2024), and the strategic role of school 

counselors in character formation (Pratiwi et 

al., 2023). Evaluation of learning management 

strategies also shows a positive impact on 

improving student competencies aligned with 

Pancasila values (Chotimah, 2025). However, 

challenges such as teacher preparedness and 

resource disparities still need to be addressed. 

Therefore, strengthening literacy-based 

character education in the Merdeka 

Curriculum requires a comprehensive 

approach so that values such as honesty are 

truly internalized in students' daily lives. 

Observations indicate that literacy 

implementation in lower grades is carried out 

through story reading, value discussions, and 

reflective assignments that directly incorporate 

the value of honesty into daily learning 

activities. This strategy not only involves 

cognitive aspects but also provides space for 

students to experience and reflect on these 

values in real-world contexts. This approach 

aligns with the principles of Experiential 

Learning Theory developed by Kolb, where 

the learning cycle involves concrete 

experience, reflection, conceptualization, and 

active application (Imawan & Ismail, 2023). 

The experience of reading stories and 

discussing the value of honesty allows students 

to form affective understandings through 

direct engagement, similar to the application 

of this theory in various fields such as 

professional development and social support 

programs (Conner, 2022)(Arakawa & Anme, 

2020). Furthermore, the interpretation of 

values through social interactions during 

learning reflects Bandura's views in Social 

Cognition Theory, which emphasizes the role 

of social context and observation in the 

learning process (de Bruin et al., 2019). In this 

context, teachers not only act as facilitators, 

but also become role models who significantly 

influence the internalization of honesty values 

in students through their actions, language, and 

daily interactions. 

Selecting appropriate media and learning 

methods has been shown to play a crucial role 

in instilling moral values in elementary grades. 

Research shows that teachers utilize contextual 

media such as picture books, scorecards, short 

videos, and sequential images to illustrate the 

meaning of honesty in a concrete way that 

relates to students' daily lives. Furthermore, 

participatory methods such as group 

discussions, role-playing, and reflective 

writing provide space for students to not only 

understand but also actively experience and 

express these values. This approach aligns 

with recent research findings that emphasize 

the importance of context and participation in 

moral formation, particularly among early 

childhood learners. The use of interactive and 

multi-format media has been shown to be 

effective in fostering an understanding of 

values (Zvereva & Khvorova, 2022), while 

culturally based storytelling, such as puppet 
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shows, is a powerful tool in children's 

character education (Halimah et al., 2020). E-

learning platforms and culturally nuanced 

math comics (Lestari et al., 2021) have also 

shown positive results in improving moral 

understanding and critical thinking. On the 

other hand, challenges remain, such as 

teachers' low awareness of the fundamentals of 

moral philosophy (Akram et al., 2021), 

necessitating a contextual approach and 

diverse methods to broaden moral 

understanding (Schein, 2020). In this regard, 

teacher creativity is key to developing media 

and methods that are relevant, enjoyable, and 

meaningful for students, while simultaneously 

bridging abstract values with concrete 

classroom experiences. 

The dynamics of character-based literacy 

implementation in lower grades demonstrate 

complex structural and pedagogical 

challenges, ranging from time constraints, low 

teacher preparedness, to a lack of contextual 

learning media. Nevertheless, teachers 

demonstrate resilient responses through 

adaptive strategies such as establishing 

morning literacy routines, implicitly 

embedding honesty values in stories, and 

modifying writing activities to make them 

relevant to students' lives. This approach 

reflects the spirit of resilient pedagogy, which 

emphasizes flexibility in addressing classroom 

constraints and the support of the principal's 

instructional leadership, which consistently 

promotes character learning. These findings 

align with previous studies that identified 

barriers to the implementation of the Merdeka 

Curriculum, such as resource disparities, 

administrative burdens, and gaps in teacher 

training (Chotimah, 2025; Pratiwi et al., 2023). 

In this context, the research findings provide 

important implications for strengthening the 

implementation of the Merdeka Curriculum at 

the policy and practice levels. The literacy 

approach that not only develops reading and 

writing skills, but also forms the value of 

honesty, opens up opportunities for the 

development of an honesty-based character 

literacy model, especially for phase A. This 

model can be the initial foundation in building 

students' moral awareness from an early age, 

in line with the Pancasila Student Profile, and 

provides a new direction for the development 

of more integrated and meaningful thematic 

learning modules. 

 

Conclusion 
 

Based on the research results, it can be 

concluded that the literacy strategies 

implemented by teachers in phase A of Sine 2 

Public Elementary School were not only 

oriented towards strengthening reading and 

writing skills but were also consciously 

designed to instill character values, 

particularly honesty. Through the selection of 

contextual media, participatory methods such 

as role-playing and written reflection, and the 

integration of values into classroom routines, 

teachers successfully created literacy learning 

that was cognitively and affectively 

meaningful. This approach demonstrates the 

effectiveness of literacy as a means of 

character building, while also reflecting the 

pedagogical resilience and support of school 

leadership in overcoming various obstacles to 

the implementation of the Merdeka 

Curriculum. Therefore, it is recommended that 

literacy practices integrated with the value of 

honesty be further developed into a systematic 

character learning model, particularly in phase 

A. In addition, the government and schools 

need to provide support in the form of training, 

learning media, and flexible policies so that 

the strengthening of the Pancasila Student 

Profile can be optimally and sustainably 

implemented in elementary education. 
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